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An Intervention Study of Social-emotional Competence
in Adolescents from an International Perspective: Current
Status of Implementation and Evaluation of Intervention
Effects

Zheng Xiaorong
School of Education, Guangxi Normal University, Guilin

Abstract: As a non-cognitive component, social-emotional skills are crucial for young people’s educational success,
career development, and life satisfaction. This article reviews international research on intervention activities aimed at
improving social-emotional skills in young people and concludes that: (1) The duration of the intervention is generally
moderate, the type of intervention is mainly integrated, and the content of the intervention focuses on promoting the
development of social-emotional skills through an integrated approach. (2) The outcomes of the intervention mainly
fall into two categories: first, the improvement of social-emotional skills, which mainly includes self-management,
social awareness, and interpersonal skills; and second, the improvement of cognitive functioning and behavior, which
mainly occurs at the level of behavioral improvement. Future research could include: introducing longitudinal research
designs to investigate the sustainability of intervention outcomes; expanding digital interventions and strengthening
interdisciplinary collaboration; and developing multidimensional intervention frameworks for social-emotional skills
guided by integrated approaches. Specifically, this includes strengthening weaknesses with the goal of improving overall
social-emotional skills.
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