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1 @l

O PR 1) S 55 URARAE g B O B 2 Tl B AZ L R
T, HECERCR HHSE AR MOl 2L AL Ty 3
R, BH O BB AR AR R Z X &l 4
e 1419520 ( Noreross & Karpiak, 2017) . MRIETFA
FERE (SDT) FARG =T BliE, BT ShpLm
Z: 5 BE X0 B S 55 RSO A SZ AL, 45 D6
P RE AR . ATRIE P A SE R > R

ORI E ] B ST SRR, (R E
RETHEI W (I adghE . BT X980
RS2 (Hill & Knox, 2021) , HIFA 024> FHNTEL
FI AR, S b, DRSS DR BEOR A X 3 R B 58
AR . BREVISR RS R = H AT S5, Xk

PERTBREREZIHLANS: 5 B 0o/ E FIBL X3 e iR . 3
FUFRRM, B AmNENYLS ISR R 8%
IEHIE (Williams et al., 2020) , [MiifaeS 5 R 0
RETE IR ARTEE (Tracey et al., 2014) o 4RI, XLLHT
REFRT LT, KR RI—S 5E 2205
R H M NFERRR

2 3 BRI R R R — ELRHE OB AE Y B %
OUUE S Pintrich (2003 ) 32 H ST — M EHBLS 4
i, 22 LI I R 2 A AR B8 A [ B2
Yol Ut . AR, BEE A PO EE AR
1k, %258 (Engagement ) YERIEZSIHLSEERA T
[B) RS2 32 e (Fredricks et al., 2004) ., BI9EB7E
BT =ASCHER . (1) =SS 5E AR AR
SR A N I R AR (2) 22080l

TEEET: BB, IRTWASFMAEER, HRAE: RRSERNMES,
WESIFA: BB 2026). IS SENFIVROZIN—LUNEBELSZRNB). PENIEEZELE, 8(5), 844-850.
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ZHEWAER SRR ;  (3) ifliZ S
JEEXF 2 ST HCR A BT

2 WRIH

WFFE AL 5 Ty R 2ET P 4 B iy O B2l 2
R, AR E2400y, BI2350r, [FIkE97.9%,
BT, RIEA R N7.4%, WOk BRI A&
1R

F1 WRKAQRER
Table 1 Demographic information of participants

2551 EAS NEL HorkE (%)

3B 75 32.80
P51
& 154 67.20
- 90 39.30
1873 = 66 28.80
L] 73 31.90
B 191 83.40
A

” Akt 38 16.60
HRUSNEL 229 100.00

3 ®WRKE

31 NEASA

SCHERAIF TR E AR AL L S0 R P SCHk, JFaE
T3 X SCHR B A AT I BORT E5 S AR R vk (R IRE
I, 2013) o JEaEAr ) SCHR, X SRR AR R
W R R RAIGAE T—E 0 T iF, ARt IS
m%o

32 IEAEE

[l A e — R AT i, TR
WIS TEARILAE (FBE A, 2014) o RAIZAE2ES]
S5ENE . I PRGN B2 A 2 S Bk, L
22k DA B ARG E b2 20 BRI 77

32.1 ZEIFHYME

FR 4 N FE AN SE HBR (2006 ) BT E R E
Amabile %5 (1994) Zuiilfy “ TAE (242)) shillals”
( Working Preference Inventory ) , WFFE3E8 HIETT N
COHELERT MR RE, LA X I 2R A
EDFE S5 IR R SR B, [ N shdLRn
SNBEIHLFIANGERE, 30 AN HA4A, SEIiAT e
FE" 1, “HBEAGE” 2, “AWE” 3, “HEMN
B 4, “FEEFMER” SHA, RHSEITE, Bl
ViH2E S S UK R

322 ZEISH5ENE

WYE2E 2 5 5 A& R LU B I B 4 1 (fLA
L 2003) , ARMNINAIZS . TS 5ABERSS =

www.sciscanpub.com/journals/pc

ANEREXT 7 2] 2 5 REHEA TN , JFARE O B I A PR A
R, i TR S 5N, AR =AY
THEMH, —H2uEH, RASKIIE, AR
71, AR 2, KRB 3, CFE” 4, 4

323 ZFEIFRME

R Y SRR B b Yo O B ) S 55 R AR AR Y 2
TR TN, WIS RE SR ARIIGE TP FA BE
FIvFfl, SR A B S B b2 A A R A A 2
PRSI O SERESEAR )T AR 14T, EI5AT
CSEAFRAT 1, CREEESEC 2, KT 3, R
FARZH 4, SRR SIS AR AR
A, W CILEARRET 1, BT 2,
B3, ST 4, TREST sTAS; FramAACR
Fsxibori, o ) RO

4 WHRER

41 S5,

4.1.1 Z3IFHPRBRETERLE

LG, F S SIHLAY AL B R — B a0 BB
209°00.86. 0.80, BENHLAY @ RECHO0.84, {FHE T
i FHKMO F1 Bartlett &5 TA0EIE, JAABIEAIKMO
Ky E 40.92, KT0.70, p<0.001, RELEHEST, LU
SMTR B S SR S HA R A AR

4.1.2  FEIJEHPAILR B

o o7 o B M 2 A 1 2 3T S AL R LA A B A 7
FIRPEHT . BTSSP R A A4y, B,
B3 AyhiEfl, HIEABREZE 2R

F2 FEIHNERFEITER (N=229)
Table 2 Descriptive statistics of learning motivation

(N=229)

AR [ZUER 4 Min Max M SD
AEREHHL 14 1.14 5.00 3.68 0.61
SR EHHL 16 1.75 4.50 3.44 0.47

BBl 30 1.47 4.73 3.55 0.50

HIZCOTT AN, 2P A 2 > ShL R HAS 2 B (R Ak
TR — AR EZZ NI, B2 ) ShHLE T 28K
3, Hrh N ERshbLA R

413 ZFEIHPBER S

AV . ARG AR TR =AY RAE S AN
SFASEE, MM AL BREE Tl 22 A 2 S BIHLAE N 2
Ak b 225

3T, RAPESG FAR o, 2 ) SLAY 4% 4 i
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MHEAR s, TSI . RER, AN
LS BRI B 225 (p<0.05, d=0.34) ,
s o 1] A 151G 2 B 1 W o 2 O A 9 5| T TR 4 1 )
ML RERSA S shil b, PSSzt TR EER
(p>0.05) .

=3 FIHNHEEI ENERBE (N=229)

Table 3 Test of gender differences in learning motivation

(N=229)

Apdt B (n=75) 2 (n=154) t df P
NERFIHL  3.82+0.61  3.61+£0.60 241 227 0017
SMEBEIHL 348 +0.53 343+045 081 227 0420

MEHL 3.64+052  351+£048 177 227 0.078

HUAT% VIR A AR, 27~ ShHLE A8 4
HRAE R, PEATMSIAEAR AR Y . SRR, RRIETEM

X2 2 S MLy B s 4 P ) S S ML A B 5
(p>0.05) .

F 4 FIAPIMEERE M FHEREE (N=229)
Table 4 Test of regional differences in learning motivation

(N=229)
AR WL (n=191) KA (n=38) t df P

PMIREPL 3.71+0.56  3.53+0.80  1.66 227 0.098
SNEREHHL 346045  335+059  1.32 227 0.189
BBl 358+046 3442066 160 227  0.112

HHJT% VARG AL, 2 T ShHL A 4
RAs R, BATRAR R 20048, SRR, RFEHT
%E%ZET“ B2 T SIS B B B

F5 FIPNHEFREMERKE (N=229)

Table 5 Test of grade differences in learning motivation

(N=229)

A hE K= (n=90) K=(n=66) KM(n=73) F p
NFEBEIHL  3.69+062 3.66+0.69 3.70+0.50 0.08 0.925
HNEBEIHL  3.46+0.48 3.41+057 3.44+037 022 0.805

MEHL 357+£051  3.53x059 3.56+038 0.14 0.872
42 FIB5E
42.1 FIS5ERENERERLE

ZRGR, IS HERN =AU R0 o BB
Sr3IH0.85. 075, 081, BESSEMN o RECN0.77, (FE
RAF. i HKMOFBartletth A TR IHIE, JAA
KMOMHAE M0.92, KT0.70, p<0.001, ZELHEILF
DLW RIA2E 2 S 5 R a1 B R A

EREE
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422 FI3S5ERHIRSH

X 7P O B2 T Y 2 A g2 5] 2 5 1 T LA A i 3ot
THERES YT . T2 I S 5ENERAIT Y, W
WCHG A HaME, HSEAAREZE I FTR

%6 FIBSEMBAGIHER (V=220)

Table 6 Descriptive statistics of learning engagement

(N=229)

Iy [EER: Min Max M SD
fihz5 7 1.29 5.00 3.53 0.68
PNCIE ] 7 1.33 481 3.56 0.52
H&S Y 7 1.00 5.00 3.65 0.66
e 2] 21 1.33 4.81 3.56 0.52

A FEOR] A, 2 (2 2] 25 B R A 2 B A ER
AT — A FREZE NS, B2 S 5EA T
Lok, Hp RS 5-IVNs 5885,

423 ZEISE5ERERSWN

N R I I 27 QA R e s X (B S N B
AR, NN OB 2R S S 5 A D
AR PSSR

715, DR AR, =S 5EN& 4%
RS, AT EEA ¢ K. SR ER, B4
Wit hZ5., WHES5, BESS55 TR EER
(p>0.05) 5 TERMKRZEISSRE, BES4aAdik
BEER (p>005)

F*7 FISHEENEES ENERKBE (N=229)
Table 7 Test of gender differences in learning
engagement (N=229)

A W (n=75) & (n=154) t df p
iz 353+072 353066 0.04 227 0.965
INHIZE  3.60+£053  354+051 081 227 0.418
E%E5 369+067 363065 0.66 227 0.508
BEHE 360+053 354+051 081 227 0.418

H 8T, IR HAR s, 42 5) 5 SR 4E
BERPAS G, TSI A5, AR EIN, AEZEDE

ot A S A R I S 5 LR
i (p>0.05)

S 5ERH BEY

#8 FISHFENELRM FHERKE (N=229)
Table 8 Test of regional differences in learning
engagement (N=229)

A WEH (n=191) KA (n=38) ¢ df p
fIhZY5 355+065 343+081 095 227 0.341
INHIZY5  358+049  345+066 135 227 0.177
&5 367+063 353078 116 227 0.248
HMBHE 358£049 345:066 135 227 0.177
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HIZ2OR N, LRGN AER, %S 5N &Yk
BENRAE R, HATRER T 2007, SRR, ARE
G PR RN S 5 R AS 5EBCR RaE
(p>0.05) .

#9 FISHEENEERENERKEE (N=229)
Table 9 Test of grade differences in learning engagement
(N=229)

A KRZ(n=90) K=(n=66) KM(n=73) F p
THZE 353+£069 355075 350062 0.2 0.889
WHZYE 356+049 355+063 3.56+x045 0.01 0.990
&Y 370£063 361074 3.62+0.61 044 0.643
BEBHE 356+049 355063 356045 0.01 0.990

43 FIWR

431 EIFWRABNERERR

A, RO P — 8 o« RECHO.96,
Hi e AR RIS FH I P93 — B0 o R A 3140.97
0.81, {FREREF. (HKMO 1 Bartlett K50 0EFT250 5
IE, AR IKMOK B 80.95, KT0.70, p<0.001,
ELEMEAT . VU AT RS I BOR 5 B AT
S 5

432 EIFRMIRS

Xof I 00 B 2 L 2 A 1 2 3 SR AT 8 AR 4
Mro HhF2E IR0 A E B o, B3
ShIalE, HERBRIEZE AN 10/ o

F 10 FIYRHOWIRGEITER (N=229)
Table 10 Descriptive statistics of learning effect

(N=229)
AR Min Max M SD
Eraize i 0.00 5.00 3.36 1.14
A H 1.00 5.00 2.66 0.76

HIZCTORTAL, “7 A AR RE SR ARz A 24 (BT
37, B CR B UL TR 5K, L HhEs
PRI T RIS o

433 FEIWRBERSW

ATHARER | ARG AR = AR R AR
A, TR BRAE e AR A 2 S RORAE N T 2
A F2ES .

RIS TTRIAL, DIMESIN [ A8 i, S RESAR Az
FPEAR R, BEATMSI A ¢ K. ZEREOR, FES
LR RE R ARIE AT B % 25 (p>0.05) .
BRI, SRS A 24 A B2 1Y) 27 SRR WA %

2N
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F 11 FIMRMEEIN EHESKE (N=229)

Table 11 Test of gender differences in learning effect

(N=229)
g W (n=75) & (n=154) t df p
HEsiR 344+125 332+1.09 077 227 0.440
HYUEH 267074 266077  0.04 227 0.968

M2 2n] [, DA B AR &, H R iR R
WGz R RS R, JHATASTREAR ¢ A5 45 IR,
WA S RA AN R IR AR E Y TR E5
(p>0.05) o ZE5FUIN, R TRbI A4 AE R 122 >
RRIEA R

F 12 EIYRMEEFRM EHERG] (N=229)
Table 12 Test of regional differences in learning effect
(N=229)

AR W (n=191) KA (n=38) 1 df p
gy 339+1.09 320+136 082 227 0.418
HPUER] 2.68+0.75 258+082 075 227 0.452

HIZC ISR, DMARZ0N 78R, SERESAR AR E
MR, AT R T 200, AR ER, 4R
AR R AU IR R 25 (p>0.05) .
SERULH, AIRIAEGO A 2 Y 1~ ST ORI B3

=R
M,

F 13 FIURMEERENERRE (N=229)
Table 13 Test of grade differences in learning effect
(N=229)

i KRZ(n=90) K=(n=66) KM(n=73) F p
HAEENR 320+£125 349+1.18 345+093 151 0224
MPUEHA 260080 2.79+073  263+072 128 0281

44 ZFIPH.. FISEEESFIVRMNXR

OIBTRL O B E AL A 2 ) S 52 S S 5
X I HOR BRI, B AR [l U3 7 e 7 A
=HZERRR

441 FEIHH. EISH5EEEIBRHMER
4

HIZ 14T, A2 2] SRS 2 I 2 5 R B
T 4% #1452 B A G i A4 S IE ARG, BT SRR
PR WA R B IEAG, HRedde 5s R
SR EIEARR, AR MIE S sl 17 8%
.S SR AR BEIEARER, 530
PUAIZ5 BERHAB AR EEAR A 25
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Table 14  Correlation analysis of learning motivation, engagement and effect
At 1 2 3 4 5 6 7 8 9

1 BBl 1
2. NFEBEIHL 0.94” 1
3. MEREIHL 0.93" 0.74™ 1
4. BB5E 0.82" 0.82" 0.70" 1
5. 17 %Y 0.68™ 0.72" 0.55™ 0.88” 1
6. NS5 0.71" 0.77" 0.54" 0.86" 0.74" 1
7. 6% &5 0.65" 0.58" 0.64" 0.76" 043" 0.44” 1
8. HREH AR 0.39™ 045" 027" 0.43" 045" 0.48" 0.17° 1
9. I H 0.12 0.17° 0.05 0.13 0.18" 0.28" -0.12 0.21" 1

E: ¥p<0.05, **p<0.01,

442 FIHHL. 5 E5EEE IR EIRSH 5 itig

A2 2] 2 5 R 2] S HLE) 803 B 4% 4E S A 2
i, ARSI AR, SR R, AR
ZHHERS WA T mIE R, SRtk gt
VIF{EH/NT2, D-WIEA1.91, RUAERIEAFELEL
b, [IERTRR E HA

MATSTIAL, AR S S50 H 3 T 1) T 1 2 A %)
O HE RIS AR, M RS 5 A 3 ] T
T 2RO RIS AR, 5T LU R

Pz 14.7%072 5

15 FIFN. FISH5EMNMIRE A EEFSHR
Table 15  Regression analysis of knowledge application
by learning motivation and engagement

Ak B SE S t R JHRGHWR F
HEL 191 033 57077 0.154 0147 2063
25 059 010 042 6117

E%35 035 008 -0.31 —4.48"

A2 2] 2 5 R 2] S HILE 8 o3 B 4% 4E S A 2
i, PRV R E, R EE ST, A
Z 5T RIS ST W3R, Stekregeit
VIPES/INTS, D-WIEA1.75, RWIA BN AEL I
b, [IRTRI  LEA

MATORTAL, NS5 AT R Z 5 HH 35 1E )
TN 2 A O B AR B AR R AL, R AT LR
BB AR24.1%M 2 5

F 16 FIFW. FIS5EINREZENDIEFSN
Table 16  Regression analysis of skill acquisition by

learning motivation and engagement

7§

JHEENR F
0.241 37.19™

B SE B t R
HWE 525 8.64 -0.61 0.248
INHIZE 1411 364 033 388"
THZYE 657 288 020 228

=il
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MEERRTE, OB S 55 IR A 12 2] Bl
S 5B ME ORI TG, Hbh b, 1%
BARAHZ S | R EIR R IR NS, PEBPLK
e R E R WY (Pintrich, 2003) , HApH
WML 2 S BORMARE R, R RS RN
KF, MELINRSPLE MR E . BIWPR LB, N7E
BN S RCER A HEVE S 38 = T AMESIHL (Ryan &
Deci, 2000) , {HXFhEAnl fER SCbis Simist . HE
HRVHEFREET, SMESIPL (B RES ) xtelsst
F TR 1 7T BERE G ( Zhou, 2022) . (HIEE MBS
B, REHESREMEZICh, HiRE AR ENE
R IR, U AR 22 0 b 3 G A 53l N R g
(Robotham, 2008 ) , iX—#3FEH E LT 5 F [AFE
WE (220, MERoR, 2011) .

25 5 5 RN E ORI T O B A
HE b AR, #IB5EN=YEE X
BRI FIE AR 22 5, M IEE 2 Fr el IE R, A
HIZ 5AE T T3 A8 S AR 2 HIHAE Y T /8 F 0
SR, AUREMR, AESBNEE SEHA—
H, 1755 (W) XTHEEEE T R,
MARIS S (REZ RN ) WESHE B XCH (Wang
& Eccles, 2013) . WISEHRIIE TIVAIS SESSHE
MBS, Sk, RS S RIS S TERRE
A e R By AR B BONAE A, b rl L, fEHnRis
H b, A BRI A B e A R O SN EE S, e
fEEiE L, HAERERATET N LS5 RE S BEnGE A
PR S B (RS TERE A, 15 53T RN
iz i R e, —JrE, BRI R A AT
RE PRI AR 2 S (g . X4y ), Rni T
PEXHHREME AN - ( Pekrun et al., 2002) , JEH:
PEAERE kb, A R AT BTG AT RN
MANE G ES 5 RO A 550 (King & Melnerney,
2014) 3 B—J5H, TS50 MBS (402%
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) FERE R (IR ) |, P X EIRE F R e A
S (Pekrun et al., 2002) , WFSEHEA AMHIERS S 14
et . MemeRE ) 45, XN RS R ITE
BT

IR HVE S AR E k&g, HaE it
A R B AR ) “ B S—2 ( Congruence ) ”
IRESHALEM (Rogers, 1957) o 24253 T 2GH)
AR R IR AR, 0T esem B KB, 7EM
AP PRI ESLAIEIT I H IR ( Anderson & Patterson,
2022) o XAERET AMIPRR R NESIPLE L, NS
Y JE HLAT R R B S 5 Y R A 3T ROR LA R T
W77

KTREARESR, TEM L, A AR > 3hpl
WEMT HANNEIIL, XRS5 B ATl 2otk
AERE T B B A O, NS BRI 72 ) 3l
Jio MBI “SAEE” midE “n)
WS R W, HEEAR B AR 2B AR (Smith et
al., 2021) o {HAEEA~E T SIHL A KB i)
2R, WE . FRFTERNZRYADE ., OHE R
HilALREMEHEIIG CInMEDS) L bRk B AR
SRR I, WRBSSIL T A2 R, £l
A1 1) B0 A A A AS [ 5 S A 20 T SR R 19 27 T A
7 (Ronnestad & Skovholt, 2020) . X— & EA TEEK
HE S EME, OB TR ) N TR SR IS
SRMSITT A, AR X BRI 22 A T 2

WRAAEL T RR: 8%, FARRFE—hH
S, BESURUERRIRUE, AR, ARSI K iR AR A TE
LTI, B T4 O IR B RN 2 R e S
MAW R, (AREE N TRRIRARE, BEIIEA
AR, L TARZ L EOBEPETE L, Aokn]
FLk IR EE SR BIR N A L T SR AT, B
W, MRARR A AFRLOEERFRIREA M, Bk
HE BN AN [R] B0 R [ A7 2 5 4307, SRR v 20 2
SIANEBIEHUE (QICBT vs. ASHHT ) IR Y
Tt

6 SHEEEIN

TR 52 1 o 107 FH 00 B 2 B ol ) 0 B 3) S 55 MR AR 2
M, WETIRTRIRN (n=229) eI 80l S5
J 2B SRR G . i R, A NS
FTHA, HAMENHRN2ZERRBE, WS . Fgn2z
SARE; IHESEEEDFERAGRK, &5
FAE IR AR R B IE MG, 2 S H RN T4
O (FEREEAR . s ) MTIE R B, Hod,
NS5 TAS ST R, NS 5 g RS
SHmARE . sk 3R OB A R A IR
ORI T B IR .

T, OGS IR A RO U S
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SN T . QBTSSR NS, Wk
AR, SRALINEREIHL; RADR A, 519
AJFIRIRE RS, RILRES SR, WOREA MR
T4 e B R BUE 2SSy, KA B RERL 1L
PIEsE Iy

SE B
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The Influence of Learning Motivation and Engagement on
Learning Outcomes

—Take the Practical Course of Psychological Counseling as an
Example

Jia Xiaojun

Gengdan Institute of Beijing University of Technology, Beijing

Abstract: The practical course of psychological counseling, as the core course of the applied psychology major, its

teaching effect directly affects the professional competence of future practitioners. This study analyzed whether

students’ learning motivation and participation would affect the learning effect from two perspectives. Data on

learning motivation, engagement and learning effect of the students in this major were collected. The results showed

that the internal motivation of female students was significantly lower than that of male students, and there were no

significant differences between urban and rural areas, or among different grades; learning motivation was significantly

positively correlated with engagement, and both were significantly positively correlated with skill acquisition. Learning

engagement had a significant predictive effect on learning outcomes (skill acquisition and knowledge application). These

findings provide a new basis for the curriculum education reform of psychological counseling courses.
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