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The Influence of Phonological Processing Training on Children

with Dyslexia
Zhang Yajing

College of Education, Hebei Normal University, Shijiazhuang

Abstract: In this study, children with dyslexia were used for phonological awareness and rapid naming test. The
results showed that the phonological processing ability of children with dyslexia was significantly lower than that
of normal children. On this basis, after eight weeks of intervention training, the dyslexic children were found to

have significantly improved phonetic skills and reading ability.
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Table 1 Basic information of the subjects
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Figure 1 Flow chart of intervention
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Table 2 Comparison of phonological skills between dyslexic and normal children
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Table 3 Comparison of word recognition of three groups of children before intervention
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Figure 2 The scores of word recognition of three groups of children before intervention
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Table 4 The difference of word recognition of three groups of children after intervention
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Figure 3 The scores of word recognition of three groups children after intervention
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Table 5 The differences of word recognition growth among three groups of children
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Figure 4 The scores of word recognition growth among three groups of children
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