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Table 1 Intervention programs for clients
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perspective
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Application of the Cognitive Behavioral Therapy
with a Strengths Perspective to Preschool Children

Huang Huishan Ray Yuen Ling CHOY

City University of Macau, Macau

Abstract: In modern preschool educational counseling, the lack of staffing
resources and time constraints, and traditional standardized education have
limitations in providing psychological counseling for preschool children.
Cognitive-behavioral therapy is aimed at modifying the cognition, which is
believed to lead to behavioral changes. As we know, children are influenced
by many elements, such as school culture, school environment and peer
interaction. Meanwhile, the most notably teacher perceptions, will affect the
relationships amongst children and their early adjustment in the following year
from the perspective of social interaction theory. Therefore, an intervention that
combines cognitive behaviors with a strengths perspective in the school setting:
an integrated model is effective in helping preschoolers, can improve their
behavioral problems in school life.

Key words: Behavior Problems; Cognitive-Behavioral Therapy; Preschool

Children; Strengths Perspective
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