Bl F R A

2025 £ 2 B 75%E 2 H

PUESF B R (CLDC) 4
i) PR DL R ER
SR B W T T

HMAFHTFROER, HN

i Z | B ®EINE EFZIEE/HER (CLDC) , RNE ERFEZIREEL. 174 AREFESIE
ISAEDSM- VI =HEY, ZENCLDEXRSH TPEFEBSNIHAIAR, MHEICLDCLL, WHINEMAERIE
N\FEER200ZZ2ERTHN, FWE—URENET. iR, BSNSZENBERETFEDNMSE, DIRFCLDC
KM, BR. RRUEERDMERFK, CLDCEXRESHIR. PSINFE=—4HENRREIEE, RRH3
TRERSHEUNEEIS . ZEROAB—HITaZ490.938, FIEEEDWMSIDMRRFDUNNAL. BS
BIOMSITSNLNG D SFBEOHSHZMNESRETRENERAL, RINNERS. DTRARN
SRS IESNERE, EPREBSHERN10.9%, FIRMEEENE%, HEFBESHERNI%,
516 CLDCEBREBHNENE, JUNRVIZ BZIRENERBHRTE, SHFsRaRESIES

JIEHRERT T,

KR | FhREs; BERE; 8FEE; NEFIEEMER
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B o A (SLDs) RIEE WIEWRILE, 78
2 SRV 20l 4 B8 A AN 7 T8 2 07 T A7 AE R AE,
PEAR B RR N 5 2 ) A, S5O 24 ) BRS04 )L 28 B e 52
FoORR . Rk, RIS TIERLE, Smifbi]
HININ R SRR LA RN SE, T HDSM=-V 43 ek
. PBE R RECARRT = A2 .

125 ( Reading Disability ) B K9 Ri%s
PGS, MELLS T sER e LR AR
S, HABUT . SCR . MRS, RMGIAS R BRI
EPUE I L#E A B i IR 3.45% ~ 8% -, BLAK

RIEESNLEF 2% ~ 20%A4% . BEERG (Writing
Disability ) BIGRRIPFE IrmnmME, mIResam,
RS ; BRI RA T A, AT
TR A, EAOREIWSE O, RELERERE
BRI 12.4% °, EES, HLHENT% T . B
Z£[Ef (Maths Disability ) I RFEEAME LA SR U |
BFF IR, AR AT RN SRR A
J7EE EIAE, L RS S TR
IR PRI, T A LB R Y R R
H5% ~ 6%k A L W EoR, SRR AR R

2EINE: THeeREFHERNFHRINE INEIEEMRERBEISOIERNGIAK" (2020SIA1356) .
BHES: 77, AIARZEESFHRIVEREIEE, HRLHA: ENES,
YESIFE: W, R, 7T INEFIEEHER (CLOC) HRGEFPINTAR (V] . PEIVESENS, 2025, 7 (2) : 206-212.
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R R AR, o B 2 A S B i
HREiR30% ~ 47% ', RITRRE AR A B AR AR RN
17% ", 5 AR AR R 10%
I T 2 ) B A DU A v AR, 75
G SRR IS S 22 Rk, URAETF A2

iR R i, Hha S HEEERAER (SRW) |
WEELIER | AR TR R R
CHRENR ", UREIERER C F FN
D FRTBCA AR ARSI SG ,  F~ll USEbR fiEok
T, AR o ) BRI A0 2 7

F1 ERBEFIEBER

Table 1 Domestic specific learning disabilities scale

ES i (s

ke

SEAERE: 077 ~ 0.81

EIFEE: 0.90

a ZE: 0.90

REEE: 94.7%

14 i1l s R | ‘,m,rﬁ_ﬁt 0.80

A VRILEIE 3 kepdc. 039 - 050
Rl WEEHHIRAR: 0.53 ~ 0.63

SEAERE: 0.94

DUB T RE S WG

(CRSDT) " o) R 1 R 12

2R 2R (PRS)

DI E RS, TESGR, HBIER AL, Wi
VERC, BEEERfE, MIBRiatE, WisiEa, b
R, AN

W S0, 1EF, RSN, =30,
AT N

FIRR; A IFIAREAT; AN RSB

JLEDGER TR (DCCC) JLHDUEN St W (55 £%00.97
: TH FIERE: 064 ~ 075
1Q WGE . -0.40 ~ -0.51

e N A o MHRJLE RS E s
T EZEIT % (CHEF) Eﬁ = maly

BB R lst i A R /

IR UABER; BERAG; TRSE AT ;
o SR R

ek, ERRYE, HE, 1R, Kok, B
/

FRYE A1, 7T LUK AR [ e e At i e A e, i
5 RN A2 T e R, T A £k
MR, LB 2R B A R PR —1Y, AR E 2 > B
Z AR, HRE (Geary) " HYBIFT AL T
VG BT NEd R e L S N P DS R b A W N o)
B MR R RS AR, RIS il R AT
SHYRE IR R B AEITIZ T . H, SRR
KpietZad WA v REF T22 2 AR o B A
BeErBER L w RN 24 . WA R T 30% ~ 47%K) %)
RS PEERNINE © . HRENTRE LT
40% ~ 60%I1 [ S22 AL A BOERER AR, 17%104K
2Rl L A e A . BT (Ashraf) ™
RY2f 2 R A FETTR, WAL T R4 5 Rl 22%
BB, B AECARR AR 129 300K, BEEmAE
FER A 10% g2 . ARG F9E 3 AEhL G 7Rk 1y 7 e
SEAGHEAT 2 ) B AT RIF 9T, A BT D) e A A4S
G RERH30%HR 3, SRR A= RS 19 26 % 114 How
R, PBERER SR 36% M RR . Fit, 81
T B — RS R B =N R R R, AL
RERE S R A TR .

AHFFE I HIDUE L 22 2 B i A % (CLDC,
Chinese Learning Disabilities Checklist ) ZRFESENLDC
BWH 7, BFDSM-VRRE, /i, B5 s
Y, G-, RS RIS BE S
I E A E R bR RS SR . Ak, CLDCIR
MY HAr E AN B e . BEU s A, $EBCH GE B
B, BERRES, BEEREE, Rk, BT
MZFYM, s LEM2ERES .
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1 FHik

11 TARNR

PR A RN SC RN — BN AE R R A, BEBL
EUE, AR k2000, HhBE2 A, £4:108
N, AFEAAETRNGES o BT AR T HEAT
el RIMEEE, PRFEKETRENLR, I
SN B

12 WETH

1.2.1 CLDC %%

AT G w1 9 CLD CI 5615 5 T 1538 ) 352 e 1 A
H. 10EPBEEAHEH . 108 #3358
BH, RRREW S, Bitah, e, 4
By, WHZIH R R o IR Y B SRR S
[pCS A s Nl Vo AN o5 | /1R C 7 I [ o :4 1 N [
7. IBEE, URCREESE, PSR AT E
FHYE S5 ikt . PSR, 15 52%m)
fE. BERE. FIICICH, BEFRRW RS i
BTN . N HHERT T T, AT RS R
RERHEAT T 27 T

AL, BB EREEAY A DGR, GRFEEFN
HICRSE . BN R . K RS ILERK, i
AR VTARYE L H 82 ) R, RS S g
P LB RS TR

1.2.2 FG3CE g

IR LM S8R, A A-ER AR, B4
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M 1238 B A BN GG 80, RS 60, B
$ETF, ARHEA XSO AR T A5 LB 1A L
MG B AR 2 A 1R 2 S AR DL, HEBR
B SRR

1.2.3  BRis g

I i LI E R, ML 5 10038 B RE ],
MEREBAART, JLETAE3/ME N, PR BE ),
IRHIWTE R 545, 20 H 2 0 R RE B,
I T AR S0 E [ S AT A A Al

124 WrEN%

W 55 A A6k A T 4 A SRR i v A 4 30 2 5 T
F, MRS IT1005r . B ERBUGIRIN LA R T
WTEEI, ZMEAE NS5 R AR A

1.3 Gt

RHISPSS 22.05 Amos A T AL BFN 434, 1 SEXT
S TRRER T80T, A ORRRRS AR, M
KR T SR, R 30U N B A IR R T, A
LI CLDCEE v (] 132 R A4 Hhy 343+ bRt 5] 1500 48yl 2t
TENIHR, 5 RERTH TS 3G R S E A RehR, 2
SRR AR P A B BB R, AR FE A5 i 48
FRAOEARELIE, ARG A a4

2 KR

21 EBDOWN

BRBAEA WIS R ER, 2RP30MKES 850
HHIERBERRT0.3, ATFEMER ' o RABSHARS R
o, B e R A MRS, A EGT27% A b
S, JE27% MR, I8 HIM ST R S I8 b A 45
HREMEHMNZES, SRR, S4B HMAEY
IEFN0.01/0 2 E 7K

WA, 2004 B3 SR TS S IRIEH , 55
FERE A A A L E R AU X, HEBR T 4R 2 ) s
iR S FIRE IR R 45 5

22 MEDH

22.1 SEHME

BERMEF BT 330425 B HRE R R T
R, ENERGEEER TR, KMOE }0.905, #
HX TR B IS AT T . BB ER, x°
(435) =3010.788, p <0.001, IR H Z [jAHEHER R,
ATASEAT RS0, I R AR SR At Tk At sg
WD, B3Iy, B B RN49.309%, K
=R B4 4% A RERERS (RD) , TiERERS (WD)
FECEERRT (MD) |, FREE/5206.292, 3.794, 4.707,
=R SRR R 5108 20.974%, 12.646%,
15.689%, SRITT7 MR H49.309%.
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F2 FIERBERSFMBREFHST (N=200)
Table 2 Factor loadings for each item in the learning
disability screening form (N=200)

] 12 FE PG Bt

%H B %H B %H Bty
Rl 0.700 Wl 0.683 M1 0.756
R2 0.654 w2 0.639 M2 0.751
R3 0.635 w3 0.634 M3 0.741
R4 0.63 w4 0.595 M4 0.726
RS 0.598 w5 0.576 MS 0.69
R6 0.596 w6 0.473 M6 0.605
R7 0.587 w7 0.470 M7 0.54
R8 0.572 M8 0.52
R9 0.555 M9 0.483
R10 0.547

R11 0.541

RI2 0.539

R13 0.521

R14 0.511

GUEPER R T . itk — sk am R, MR
HATRIFER R T, WEZERN =R T4, 1KBIE
PERZBE MRS, KR, SRR ZEEREER
HEBER/NF3, CFI. TLHE#E0.9, RMSEAfE/NF
0.05, BEMLLA BEEAE

3 3 CLDCHEREILBZMSIEE
Table 3 Comparison of CLDC model fitting index

MODEL  Chi-square df X/df  CFI TLI RMSEA
[k 555.555 377 1.474 0935 0925 0.049

222 IARE

WREAEME ., B MRE R RSE, H
Hr L 3l DR B S 96 4 5k RS RS AL R, WS
UGN 1 E BRI, BEE RS AES (F IR
REIEC L ~ 6) AR AR, XA Y2 ) [
TR R P25 B AT SC T, B RS, Bk
ZERANFAPTR, CLDCHY =4k R4 E 2 ) 5140 45 R
AT AR

# 4 CLDCREZBEFSRKIRNEXEESR
Table 4 Correlation table of CLDC and lts factors with
calibration standards

LESTYE! AR EKL ARRAE
ARG * BERSTE R -0.365"" VLIPS
PE ARG 155G RSt -0.402" VLIPS
B R+ PO B ST —04517 GRS

PR R p<0.001, *FARE p<0.01, *RE p<0.05,
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23 =B

CLDC#¥Cronbach’a 2%, 4 PSRN L5R., H
th, REFEACronbach’ a REUH0.938, 45K F 1) R EUHE
0.828 ~ 0.9027 [f]; AR E 10.877, £ HFHY
IrEAE A T0.835 ~ 0.8962 ] .

#*5 CLDCREZETFEESH (N=200)
Table 5 Reliability analysis of CLDC and its various
factors (N=200)

PG PBE R BCERRS DUES S R
Cronbach’a 231 0.902 0.828 0.862 0.938
IPERE 0.896 0.838 0.835 0.877

24 EEILESEFIEBRILEEFNL

241 ARREFIEEKFEER

WG CLDM T n i, 4 2. 9350%45 451
PR WHE N AE RS, TE25%55 LA, W A%
Befit. XA %) EAtS Jote S B LEHIT 2, B
g8 HpR g 2 S A 22 VI O, (8 P ST RR AR o6 565 1
AEgE, SEFAnRoR . 223 g5 IE % JLE R AY
R, PERMMECEEMEEER B, R T
A 58 Xof A R 2 2] B A 5 — B IE LA B X
fEh.

*6 FEIEHBSEFEILEMRD, WD, MDIERTLL
Table 6 Comparison of RD, WD, and MD between
children with learning disabilities and normal children

Ao B O Bt
(N=104) (N=51)

95%CI
FEE
SIWEhG
RD  11.89(2.139) 1.63(1.860) 21.53 <0.001 9.32 11.20
WD 506 (1.830) 048(0.974) 1640 <0.001 4.02 5.12
MD 500 (3.447) 0.20(12.633) 14.86 <0.001 4.16 544

M (SD) M (SD) 1(153) p LL UL

7Z: Note.CI=Confidence Interval ( EfFX[A] ) ; UL=Upper Limit
( EBR) 5 LL=Lower Limit ( FFR) .

242 AEIFEHFIERENERES

AR B L 2 AE 32 . A5 S R B2 A R
S A T N S B R Y R Sl A
14.5%, #id10.5%F WEREM W E,; 635 R
MBEAESE RS 5%, DT PBEEELLE; A
BB B AR BT, 4y 5 A 2.5% 3%,
MARRE, NFILEP B AR %S BRI E
FEHE

www.sciscanpub.com/journals/pc

F7 ARBEFEIEFEENERER
Table 7 Gender differences among different specific
learning disabilities

A (N=92) 4k (N=108) SR

e 7 e ey %IJI:E 2%
g g AP A, R,y B
i+ i+ fi fist %) (%)

RD 29 145 45 225 21 105 63 315 138 248
WD 11 55 60 300 18 9.0 76 380 0.61 14.4
MD 5 25 77 385 6 30 95 475 083 54
LD 12 60 51 255 6 30 77 385 200 8.9

243 AEMSFEEIEBLRRERL

TSR S Bl AR R, 4550 L8R,
FEAMFE T, 10.9%H9 LE SRR S A B s 155
B, S%BIHERIFIT B B SRR AR, 4%
RIFI A B R A E . Hb, R ke
2o A R RS, A BRI b T
B BRI R e, R0 BE SR E T, BA
BRI LR IR T6%, TFE A5 E Y, B
A R RG AHEAT R B51K91% . X BRI I o i T 1R
TR 5 AR 2 ) B A R AR R

=8 BEFIERFZ EMLREE
Table 8 Comorbidity rate among specific learning
disabilities

A BAWD(%) XWD(%) AMD (%) JMD (%)

HRD 22(109) 11 (54) 10 (5.0) 28 (13.9)
JRD 3(15) 96 (47.5) 0(0.0) 109 (54.0)
AHMD 8 (4.0) 1(05) - -
FTMD 15 (7.4) 131 (64.9) - -

3 itig

TECLDCHIZm I FATT Hh,  LAPE 5 2% >J B 0ifi 4 )
B NS, T8 B IEFDOE AR AL,
YOEJRRE F, B LRGN E TS o] L $1 K
AR IAE T A T, WA AR S —
WFEAHUL, HAMBPITAGEL M G, TR, &
W), S E—E A R A e o Y
T B R AT B SR PR, DU T BN [E] A3
PR IR A, A ReIIA . ik, H¥Eem$hs
Bl b B iR, X FIUES I R R R, 5IAGRMYE
B3, ] LSRRGS B Mo 4 DB 4 ) L )24 ) s
THENL. T RE LM, 1Eh—Fh &R AT R,
WS R LT R B IR, R S S LR T
e LA SLEL, WpEEARE Y, fiiHan®E A R BN
WP R R AR, B B LSS A LAY
Pt BUEFIE TARCAZ I 3B (2 2 AL e
TR, M2 BT ERIE . b, SR RER
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th “heard/bread” HFIHIBE T EEIKR, BHEET
AT S EOA, MDGERERWMARA AL R
RYBEEAHIT, T2 “fH” MR XS AREAEI S
AT

AW HEE T CLDCIN B #E DU 24 2 JLE 1 (5
BB, S5 R 5 1 B — B M e R EGX 10.90
(0.828 ~0.902) , 43 5510.85 (0.835~0.896) ,
FIERE, RN TMBAETE N TR 5BR T5%
TSRO, DASAT R RIS . WSS . B
ST RWE AT, 5 AR AR, AR T
AHEEERE, MR R . AN ST A X R M T AR/
2 LA THEM , FEHG SR g HERR T R
S,

CLDCIN ST 30 & i . W S bR 2 i
W, 5 DSM-V X Rie o 2 B =2 i —3L, L
I A2 W 568 45 )32 R, F RERE IR A JL A A4
FE R B L2 S B R A IR, g T AT LA TAR
Rz JET L K [ N A T ) L A

HERETEARERI R L, IEW LE A G
JLEEA WEZES, AR B SR ns R 2 424.8%
T AERE SR ILE 5% ~ 17.5% 0 8% 0,
PE AT R R14.4%, SHIFEF ILE ARG R
6.9% ~ 14.7% M BIRFREHMN 7, BeFRrG ERRN
5.4%, 5EIMIFGE R IAN5% ~ 8% 1B FErs B Rk
—3 " LRASSRET, I AY200 (9244
BA, 10884 ) AuakH, 8.9%AY PR B > bk
g, Hd, BARREERERR (145%) E5TL
A (10.5%) , MiBE R HEINREBA (5.5%) 1§
Tk (9%) , #ENRFE LA e R AmE T
BAERE, AR L, B4 (2.5%) ERIET L4
(3% ) o TMRVARR ARG, BAERREN6R, Lk
HURR N 3%, TEAshraf R, WgH T B A5
PR 2 T A mMgsie, Mrethigisd, BApk
LB LR, TEAM T, BRI
(AR 25 TSR, HLT s hgsie, hEL
B, AN SR T B AT AR PR
F (Ashraf) BRI THCAFERTRRE L, B4 (9%)
WEE T (3%) WEN, XS5 BN EH
K, HETR R TAL SIS, R E, EEilh
BARBABAT ST LA, X—miate/NEILED
BFRE S LA TR

ARWFFAPIL BRI T DES 2 LR 2= ) BEfig 2
[ p T, MR RR, B, BEMECERGE
— et ERTE A, (RO A I S A A A
B R A48 10.9%,  [FIAELAG R S A e
HI2FHEA 5%, TR B A 155 B s FIECE R 24 5 3
4%, FJERNEREEFIT AR A R AR |5 Lt R
5.4%, FECEERTGA CHHRREA% ~ 5% 28R h T
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HIR N 2 SRR SRR I A F ST T E
TEM20144E BT, KL T S mafs Al B 5 i 229 1K)
R, B FIECA R 129 R, LN B R A
BeFRRE10% 0062, 1T LR SR Rerg A 5 R
TERS R R 2, St AT DA R AE v [ A 22 D 2 A
Rt iR, FSRAEE R B ot e i
X4, Ah, U/RTHE (Berninger) BRI T 30% ~ 47%F)
e EERE R 5 BE R IR R, EREPEA (Katusic ) 55
NBIBFFE T, 75% BB E Rl mismeg © , 5
ZHFFT I T6% I ELRART W) Ao FEDUE M AR R
K, 5 R A IR R A B2 5,

i P KR 2 T WA =2 ) A i R AT
Hiz 2l TP0E A L E X P iy, il B,
DL B4 5 2 SUAIA AT, SR IR —Fln TaiE, A
BT LIRS, ARBFIEX T2 ) B i & e
BIT AR T8 T 0fids = Fh2 > BerG A 42, P IR
AN ) 5 S LEAF ST 4T T JLhl, T 26 B0 5 APt
B E AN E] ) BRI R R A RIS, SR
2O R R G TR, IR RERE NS T L
10 B 2 AT B R A 2 20 T 2R 45T X g F 355 B D
185 SR, WAFFE—SRE, Einxd th =AM 5215 3
FIBIRAE R, MERCASE, L) i s
RnRESA Ak, Hak, miFCLDCEERE S RE T, A
— JLEE 1 RS2 AT S R B A 7 B A SO A A
FE AT AEIMAREE R, L, ZERFIE AR AR E I
i, ARGy Ry, i, DASRER
HIRTIT

SE B
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Compilation of the Chinese Learning Disability Checklist
(CLDC) and a Preliminary Study of the Situation

LiYuqiu Yang Shuang Ning Ning
Department of Psychology, School of Education, Soochow University, Suzhou

Abstract: Objective: To compile the Chinese Learning Disability Checklist (CLDC) and to initially explore specific
learning disabilities in Chinese-speaking children. Methods: Based on the three-dimensional definition of specific
learning disabilities in DSM-V and with reference to the NCLD scale and contemporary Chinese reading and writing
tests and research, this paper compiled the CLDC test, administered it to 200 students in representative primary schools
in Suzhou, and assessed each student’s intelligence, reading, writing and maths proficiency in detail in order to explore
the accuracy of the CLDC. Results: The results of exploratory factor analyses showed that the CLDC scale contains three
dimensions of specific learning disabilities in reading, writing, and mathematics, and that the extracted three-factor
structural model fit well. The internal consistency a coefficient of the scale was 0.938, and there were high correlation
coeflicients between dyslexia scores and 3-minute rapid reading test scores, dysgraphia scores and dictation test scores,
and dyscalculia scores and maths achievement levels, and the validity of the calibration was high. Preliminary probes
revealed co-morbidity for the three specific learning disabilities, with 10.9% co-morbidity for reading and writing, 5%
co-morbidity for reading mathematics, and 4% co-morbidity for mathematics writing. Conclusion: The CLDC has good
reliability and validity and can provide a tool for exploring the full picture of learning disabilities in primary school
children, facilitating efficient screening and early intervention for children with specific learning disabilities.

Key words: Dyslexia; Dysgraphia; Mathematics disorder; Learning disability checklist

https://doi.org/10.35534/pc.0702033 www.sciscanpub.com/journals/pc



	_Ref23238
	_Ref26641
	_Ref29792
	_Ref32209
	_Ref3507
	_Ref10675
	_Ref13277
	_Ref18654
	_Ref18719
	_Ref3269
	_Ref22875
	_Ref18876
	_Ref21814
	_Ref22177
	_Ref18971
	_Ref18951
	_Ref2820
	_Ref23741
	_Ref8800
	_Ref8845
	_Ref9907
	_Ref26558
	_Ref9541
	_Ref9786
	_Ref9358
	_Ref6713
	_Ref9394
	_Ref9740
	_Ref9933
	_Ref19036
	_Ref19124
	_Ref22288
	_Ref10226
	_Ref10477
	_Ref10827
	_Ref13155
	_Ref13965
	_Ref5885
	_Ref8592
	_Ref9480

